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Cachoeiras de Macacu - RJ
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Vocé recebeu o seguinte material:

— Um caderno de prova, contendo 40
(quarenta) questdes de multipla escolha,
numeradas sequencialmente, cada uma
apresentando 4 (quatro) alternativas: A, B,
C e D. As questdes estdo assim
distribuidas: 01 a 20 - Conhecimentos
Especificos; 21 a 30 - Portugués e 31 a
40 - Legislagcdao Educacional e suas
atualizagdes e Conhecimentos Gerais
do Municipio

— Uma questédo da Prova Dissertativa

— Um cartao de respostas.

Instrugoes

— Verifique se 0 seu nome e 0 seu numero de
inscricdo estdo corretos no cartdo de
respostas.

— Transcreva no espago indicado no seu
cartdo-resposta em letra cursiva, de proprio
punho, a seguinte frase:

Cachoeiras tao formosa

— Verifique se o cargo que consta na capa da
sua prova corresponde ao cargo para o qual
sua inscrigao foi efetivada.

Se houver erro, notifique o fiscal.

— Assine o cartdao de respostas com caneta
azul ou preta.

— Verifique se aimpressao e a numeragao das
questdes estao corretas.

Caso ocorra qualquer erro, notifique o
fiscal.

— O caderno de provas pode ser utilizado para
suas anotacgoes.

— Leia atentamente cada questédo e escolha a
alternativa que mais adequadamente
responde a cada uma delas. Marque sua
resposta no cartio de respostas, onde
sera efetuada a corregéo.

— O cartao de respostas nao pode ser
dobrado, amassado, rasurado ou
manchado, nem conter qualquer registro

além das respostas assinaladas, de sua
assinatura e da frase transcrita.

— E obrigacdo da pessoa candidata entregar o
cartdo de respostas assinado. A assinatura
devera coincidir com a do documento de
identidade apresentado ao fiscal, sob
responsabilidade da pessoa candidata.

— O cartao de respostas nao sera substituido
em hipétese alguma. Exceto quando for
comprovado erro do fiscal na entrega do
cartao.

— O cartado de respostas deve ser marcado
com caneta esferografica azul ou preta e
0 espaco correspondente a letra assinalada
totalmente coberto, conforme o modelo
abaixo:

cors: () () @ (3

Outras formas de marcacgiao, diferentes da que
esta determinada acima, fardo com que as
questdes sejam anuladas. Nao use lapis ou
lapiseira no cartdao de respostas antes de utilizar
a caneta esferogréfica, pois isto também anulara
suas respostas. A leitora de marcas nao registrara
as respostas em que houver falta de nitidez e/ou
marcagao de mais de uma letra.

A resposta da questao dissertativa devera ter no
minimo 25 linhas e no maximo 30 linhas.

A prova dissertativa deve ser resolvida, com
caneta azul ou preta com grafia legivel, no
verso do cartao-resposta recebido pela pessoa
candidata.

Apés o término da prova, entregue ao fiscal o
cartao de respostas devidamente preenchido e
assinado e com a frase transcrita. Nesse
momento sera coletada a sua impressao
digital.

Somente sera permitido a pessoa candidata
levar consigo o caderno de questoes a partir
dos 30 minutos anteriores ao término das
provas.

Sera de inteira responsabilidade da pessoa
candidata o preenchimento correto do cartao-
resposta, ndo cabendo aos organizadores
eventuais erros ou omissdes no
preenchimento de todos os campos do cartao
(assinatura, frase, impressdo digital e
respostas).

BOA PROVA!



CONHECIMENTOS ESPECIFICOS

Texto: Challenges in Global Education
Systems

Education is a fundamental pillar of
societal development, but many global education
systems face significant challenges that hinder
their ability to provide equal and quality learning
opportunities. These challenges vary from country
to country but share common themes such as
inequality, lack of resources, outdated curricula,
and the rapid pace of technological change.

One of the most pressing challenges in
global education systems is inequality. In many
parts of the world, access to quality education is not
universal, and disparities in educational
opportunities  persist along socioeconomic,
geographic, and gender lines. In low-income
countries, educational infrastructure may be
underdeveloped, with inadequate classrooms,
outdated textbooks, and insufficient access to
digital technologies. Rural areas often face more
severe challenges, with limited access to schools
or well-trained teachers. Similarly, marginalized
communities — such as girls in some parts of
Africa or indigenous populations — face cultural
and societal barriers that prevent them from
accessing education. In wealthier countries, while
access to education may not be an issue,
disparities remain within local communities,
particularly in urban areas. Students from lower-
income backgrounds may face challenges in
accessing tutoring, extracurricular activities, and
the technology required for modern learning.
Addressing these inequities is crucial to ensuring
that all students have the opportunity to succeed.

Another significant challenge in global
education systems is the outdated nature of
curricula and teaching methods. In many cases,
education systems are still based on models from
the 19th or 20th centuries, designed to meet the
needs of an industrialized economy rather than a
knowledge-based, technology-driven  society.
Traditional curricula often emphasize rote learning
and memorization rather than critical thinking,
creativity, and problem-solving — skills that are
essential in today’s globalized world. Moreover,
teaching methods may be rigid, focusing on
passive learning rather than active student
engagement. This makes it difficult for students to
develop the skills necessary to thrive in modern
workplaces, where adaptability, innovation, and
collaboration are highly valued.

In many parts of the world, education
systems have been slow to adapt to the integration
of digital technologies and 21st-century learning
strategies. Without updating curricula to reflect the
demands of the modern world, students may leave
school without the skills needed to succeed in
higher education or the workforce. A lack of
effective teacher training is another challenge that
impacts global education systems. Teachers are

the heart of any educational system, and their
ability to deliver quality instruction directly affects
student outcomes.

In recent years, technology has become
a critical part of the education system. However,
the digital divide remains a significant barrier to
achieving global educational equity. While students
in wealthier countries have easy access to digital
tools, high-speed internet, and online resources,
students in low-income or rural areas often lack
access to the necessary technology. The COVID-
19 pandemic highlighted these disparities, as many
students in underserved communities struggled
with remote learning due to limited access to
devices or reliable internet connections. The digital
divide not only limits access to education but also
prevents students from gaining essential digital
skills that are crucial in today’s job market.

The pressures of academic performance,
social media, and external expectations can take a
toll on students’ mental well-being. In high-
pressure educational systems, students may
experience stress, anxiety, and burnout, which can
hinder their ability to focus, learn, and succeed.
Additionally, a lack of access to mental health
resources or support services further exacerbates
these issues. Teachers, too, face significant mental
health challenges. The demands of managing
large classrooms, addressing diverse learning
needs, and meeting educational standards can
lead to burnout and job dissatisfaction. Addressing
mental health and well-being for both students and
educators is essential for creating a healthy and
effective learning environment.

In conclusion, the challenges faced by
global education systems are multifaceted and
complex, ranging from inequality and outdated
curricula to teacher training and the digital divide.
These challenges impact not only the quality of
education but also the future success and well-
being of students. To overcome these issues, it is
crucial for governments, educational institutions,
and communities to collaborate on innovative
solutions that address the root causes of these
challenges. By investing in equitable access to
education, updating curricula, enhancing teacher
training, and integrating technology, we can create
a more inclusive and effective global education
system that equips students for success in an
increasingly interconnected world.

Taken and adapted from:
https://portaleducoas.org/challenges-in-global-
education-systems/



Questio 01

According to the first paragraph, the option which
best captures a critical implication regarding global
education systems is:

A ( ) educational inequalities are solely the
result of differences in national economic
performance

B( ) outdated curricula remain the primary
obstacle to global educational
development

C( ) despite varying national contexts, global
education systems confront structurally
similar challenges that compromise
educational equity and quality

D( ) technological advancement is uniformly
beneficial to all education systems
worldwide

Questao 02

Among the following statements, the one which
best reflects the central global implication of the
second paragraph regarding educational inequality
is:

A( ) urban education systems in wealthier
nations have largely overcome inequality
through access to advanced resources

B( ) geographic isolation is the sole
determinant of limited educational access
in developing countries

C( ) socioeconomic disparities in education are
exclusive to low-income nations

D( ) educational inequality is a global issue
affecting both developing and developed
countries, though it manifests differently
depending on local and systemic factors

Questao 03

In light of the third paragraph, teachers influence
the persistence of challenges within education
systems by:

A( ) relying on curricular traditions that
emphasize memorization, which sustains
practices aligned with outdated economic
models

B( ) employing rigid instructional methods
centered on rote learning and passive
student roles, which hinder the acquisition
of creativity, adaptability, and problem-
solving skills required today

C( ) transmitting knowledge through
approaches that privilege repetition, which
limits the development of higher-order
thinking and active engagement in
students

D ( ) reproducing classroom practices oriented
toward content delivery, which makes it
difficult for learners to cultivate
collaborative and innovative abilities

Questio 04

In the fourth paragraph, the author presents an
opposition of ideas regarding technology and the
education system. The alternative which best
represents this contrast is:

A( ) although technology has become
indispensable for contemporary education,
unequal access to digital resources
continues to reinforce educational inequities
worldwide

B( ) while students from rural contexts gained
opportunities through remote learning, those
from urban areas were disproportionately
affected by the COVID-19 pandemic

C( ) even though digital skills are crucial for
today’s job market, schools have generally
prioritized traditional literacy over
technological competence

D( ) although wealthier countries still face
challenges in incorporating digital tools into
classrooms, poorer regions have been able
to overcome these barriers by relying on
alternative teaching strategies

Questao 05

The link which can be established between the fifth

and sixth paragraphs is that both:

A( ) emphasize how global inequities in
technology access and in mental health
resources derive primarily from underfunded
rural schools

B( ) show that students’ difficulties during the
COVID-19 pandemic were mainly a result of
the lack of technological devices and online

resources
C ( ) highlight barriers — whether technological or
psychological — that undermine students’

capacity to learn and succeed, while also
affecting teachers’ professional
effectiveness

D( ) suggest that educational systems place
more importance on standardized curricula
than on ensuring equitable digital access and
psychological well-being

Questao 06

From the perspective of the text in its entirety, the

author’'s concluding remarks imply a central

understanding of global education systems. The

alternative that best reflects this understanding is:

A( ) the most urgent task of governments is to
eliminate outdated curricula, since traditional
teaching models are the primary cause of
student underachievement worldwide

B ( ) technological advancement, if universally
accessible, represents the decisive solution
to current  educational inequalities,
particularly those revealed during the
COVID-19 pandemic



CONTINUACAO DA QUESTAO 06

C( ) the improvement of teacher training and
professional development is sufficient to
reverse systemic educational shortcomings
and to prepare students for contemporary
challenges

D ( ) the obstacles facing education are complex
and interrelated — encompassing inequality,

obsolete curricula, limited teacher
preparation, technological disparities, and
mental health concerns — and demand

coordinated, systemic solutions to ensure
inclusivity and effectiveness

Questao 07

In paragraph 6, the word “hinder” most nearly

means:

A ( ) encourage, suggesting that stress can
serve as motivation for students to learn
and succeed

B( ) impede, indicating that stress creates
barriers that make it more difficult for
students to concentrate and achieve their
goals

C( ) overwhelm, implying that stress completely
incapacitates students’ ability to learn or
succeed

D ( ) delay, suggesting that stress temporarily
postpones learning but does not affect
overall success

Questao 08

In paragraph 5, the author employs various
conjunctions to organize ideas. Considering their
semantic values, the correct option on how these
conjunctions contribute to the construction of
meaning is:

A( ) while highlights a contrast between
privileged and underserved students,
however introduces an adversative relation
that emphasizes a persistent barrier to
equity, and and functions cumulatively,
adding different types of resources
available to wealthier students

B( ) while merely establishes simultaneity of
access in different contexts, however
conveys cause, and and creates a
corrective function regarding the elements
listed

C( ) while introduces a concession that
minimizes the difference in access,
however signals similarity rather than
contrast, and and suggests consequence

D( ) while operates as a temporal marker of
events during the pandemic, however
indicates  continuation  rather  than
opposition, and and introduces an
alternative between resource

Questao 09

‘In many parts of the world, access to quality
education is not universal, and disparities in
educational opportunities persist along
socioeconomic, geographic, and gender lines.” If
this statement was reported indirectly, it would most
accurately be expressed as: The author claimed
that:

A ( ) inmany parts of the world, access to quality
education was not universal, and disparities
in educational opportunities had persisted
along socioeconomic, geographic, and
gender lines

B( ) inmany parts of the world, access to quality
education was not universal, and disparities
in educational opportunities persisted along
socioeconomic, geographic, and gender

C( ) inmany parts of the world, access to quality
education had not been universal, and
disparities in educational opportunities have
persisted along socioeconomic, geographic,
and gender

D ( ) inmany parts of the world, access to quality
education has not been universal, and
disparities in educational opportunities are
persisting along socioeconomic,
geographic, and gender

Questao 10

“Without updating curricula to reflect the demands of

the modern world, students may leave school

without the skills needed to succeed in higher

education or the workforce.” The conditional which

best rephrases the idea expressed in this excerpt is:

A ( ) if curricula are not updated to reflect the
demands of the modern world, students may
leave school without the skills needed

B( ) if curricula were updated to reflect the
demands of the modern world, students
would leave school without the necessary
skills

C ( ) ifcurricula have not been updated to reflect
the demands of the modern world, students
will leave school without any skills

D ( ) if curricula will not be updated to reflect the
demands of the modern world, students
would not have the necessary skills

Questao 11

“The COVID-19 pandemic highlighted these

disparities.” The option which correctly expresses

this idea in the passive voice is:

A( ) these disparities highlighted the COVID-19
pandemic

B( ) these disparities have highlighted the
COVID-19 pandemic

C( ) these disparities have been highlighting the
COVID-19 pandemic

D ( ) these disparities were highlighted by the
COVID-19 pandemic



Attention! The following questions are not
related to the previous text

Questio 12

Connectors such as "despite” and "in spite of"

are used to express contrast between two ideas.

However, they differ in the grammatical structures

that can follow them. Analyze the options below

and choose the sentence in which the connector is

used in a grammatically acceptable and

contextually natural way:

A( ) despite he was highly qualified, the
position was given to another candidate

B( ) in spite of he had excellent credentials,
Peter didn’t get the promotion

C( ) Peter didn’t get the position in spite of he
had all the required criteria

D( ) the position was given to another
candidate despite the fact that Peter had
more experience

Questio 13

Some verbs, due to their stative nature, are
generally not used in Continuous (Progressive)
Tenses, as they describe mental states, emotions,
or possession rather than dynamic actions. The
option in which both verbs are typically considered
stative and not commonly used in continuous forms
is:

A( ) consider, watch
B( ) imagine, try
C( ) suppose, dislike
D( ) know, carry
Questao 14

In academic discourse, cohesion plays a crucial
role in structuring logical relationships between
ideas, particularly in argumentative writing. Among
the excerpts below one of them best demonstrates
the use of concessive and referential cohesive
devices that are typically employed to build
contrast and support claims in argumentative texts.
The appropriate option is:

A( ) “partofthe problem is that teaching is often
portrayed as something that’s too magical
and cryptic to decode.”

B( ) “but despite this, there’s been little
systematic research into how we can
measure the personal characteristics that
make a teacher effective — and how we can
reliably select people for teacher training.”

C( ) “arecentstudy by Dr Allison Atteberry from
the University of Colorado followed more
than 3,000 teachers over the first five years
of their careers, measuring their
effectiveness by looking at student
outcomes.”

D( ) “the debate over what makes a good
teacher isn’t new — as far back as 500BC,
Confucius was portrayed as a model
teacher.”

Questio 15

In restrictive (defining) relative clauses, omission of

the relative pronoun is syntactically possible under

specific conditions. The sentence in which the

relative pronoun could be grammatically omitted

without altering the structure of the sentence is:

A ( ) thisis the book which | was talking about

B( ) Mr Jones, who is sitting in that corner, is
the managing director

C( ) that is the hotel in which | stayed last
holiday

D( ) whatwas the name of the person to whom
you spoke on the phone

Questao 16

The prepositions at and in frequently overlap in

locative expressions. However, their selection is

governed by specific spatial and functional

constraints: “In” tends to imply enclosure or

inclusion within a boundary (physical or abstract).

“At” generally denotes a specific point, especially

in directional or functional contexts. Considering

the standard usage of these prepositions in British

and international varieties of English, the sentence

below which demonstrates the most appropriate

and contextually precise usage is:

A ( ) the children were playing quietly in the end
of the street, near the old post box

B( ) the entire village gathered at the town
square to celebrate the festival

C( ) theresearcher has been living in the top of
that hill for decades

D( ) she stood nervously at the front room,
waiting to be called

Questao 17

“A legacy of innovation lies in how communities
share knowledge. Some inventors produce tools,
others refine ideas, but all benefit from collective
feedback. When criticism arises, they often
eventually find ways to improve those tools and
refine those ideas into something truly impactful.”
In the sentence: “When criticism arises, they often
eventually find ways to improve those tools...”, the
pronoun they refers to:

A( ) communities

B( ) inventors

C( ) criticism

D( ) tools and ideas



Questio 18

In language pedagogy, materials used in reading
and listening instruction play a crucial role in how
learners interact with receptive skills. One of the
central debates in ELT concerns the nature of the
input: whether it should be simplified to aid
comprehension or remain unmodified to reflect
real-world language use.

When teachers use naturally occurring language
samples — such as news articles, interviews,
podcasts, or informal conversations — without
altering the grammar, lexis, or structure for
pedagogical purposes, the materials are said to
promote exposure to language as it is genuinely
used in context. This practice is often contrasted
with the use of contrived or pedagogically
engineered texts, which aim to isolate specific
forms or vocabulary items. The term that best
describes materials used in the classroom
specifically to develop listening or reading skills
through exposure to unmodified language input is:
A ( ) authentic

Questio 19

The definition that best characterizes the reading

sub-skill known as skimming, as applied in

language teaching and receptive  skills
development is:

A ( ) rapidly processing a text to extract specific
factual information such as names, dates,
or numbers

B ( ) moving quickly through a text to grasp its
overall message, structure, or main idea
without focusing on details

C( ) carefully analyzing a text's syntax, lexis,
and cohesion for full comprehension and
vocabulary acquisition

D ( ) reading multiple texts over an extended
period to build fluency, range, and overall
reading endurance

Questao 20

When teachers focus on activities that guide

learners toward identifying how texts are

organized, especially regarding textual coherence

and functional intent, they are engaging with

higher-order reading instruction. In a reading

comprehension task, if the teacher’s objective is to

help learners identify how the writer organizes and

signals meaning relationships within the text — for

example, by recognizing connectives like however,

therefore, or for example — the specific reading

sub-skill which is being targeted is:

A ( ) understanding the communicative value of
the text

) summarizing the text

) recognizing discourse indicators

) translating some words

(O @Nvy)

B( ) audio-lingual
C( ) skills-oriented
D( ) virtual
PORTUGUES

Texto: Escrever para qué?
Itamar Vieira Jr.

Este deveria ser um texto sobre o poder da
literatura de nos deslocar para o lugar do outro.
Como leitor e autor compreendo que esse talvez
seja um dos sentidos mais proeminentes da ficgao.

Deslocar-se para o lugar do outro expande
nosso horizonte, por natureza limitado, e
reestabelece entre nds o exercicio da alteridade.
Sendo assim, é provavel que, em um mundo onde
vige o altericidio, a incapacidade de coexistir com
o diferente, a literatura nos devolva algo
importante. Mas, as vezes, a ficcao parece ser
apenas um grito no vao da vida, sem qualquer
utilidade ou fungéo, como dizem os que sempre
tiveram voz.

Enquanto escrevia para esta coluna,
recebi uma mensagem de uma amiga, professora,
lideranga da comunidade quilombola de luna,
localizada na Chapada Diamantina. Uma
mensagem gue me comoveu, porque neste pais a

vida dos que foram historicamente subalternizados
permanece em risco, desde 0 nosso passado
colonial e escravista que continua a nos
assombrar.

Precisei interromper minhas intencdes
iniciais para escrever sobre o que importa, sobre o
agora, sobre os ameacados, ja que quem escreve,
penso, deve refletir sobre seu tempo.

Na mensagem, ela me relatava que a casa
onde vive tinha sido incendiada. Tinha perdido
quase tudo, restando alguns poucos utensilios da
cozinha. Para os que vivem na comunidade
quilombola, o incéndio criminoso transmite uma
mensagem importante: a vida dos que defendem
justica social para os vulneraveis da histéria
continua em risco.

A literatura se alimenta da capacidade de
observarmos o mundo a nossa volta, de
evocarmos a memoaria e de, também, imaginarmos
vidas e historias. Essa lideranga — que néao se
sente segura nem mesmo para revelar seu nome
— & uma das muitas pessoas que me ensinaram



sobre ndés mesmos, sobre a relagdo dos
quilombolas com a terra, e que me fez conhecer o
Brasil em sua diversidade e profundidade.

Gragcas a sua delicada paciéncia e
capacidade de ensinar e envolver seus
aprendizes, aprendi sobre o jaré, sobre o sistema
de morada que substituiu o sistema escravista em
muitas regides do pais apos a Aboligéo.

Muitos ndo sabem, mas seu rosto e sua
voz de lideranga se fundem aos de Bibiana,
personagem de “Torto Arado”, na livre adaptagéo
teatral da premiada diretora Christiane Jatahy —
“Depois do Siléncio” —, que ja percorreu mais de
dez paises na Europa e continua a encontrar seu
publico narrando uma das faces do drama
fundiario brasileiro. Mesmo tendo emprestado seu
corpo para contar o Brasil, ela se encontra em
risco.

Enquanto eu escrevia o romance, a
mesma comunidade viveu um dos eventos mais
tristes de sua histéria quando seis trabalhadores
rurais foram assassinados em circunstancias
nunca esclarecidas. Muitos precisaram se afastar
temporariamente do territério onde nasceram e
cresceram, sem que o poder publico fizesse o
suficiente para protegé-los.

A literatura registrou nas péaginas do livro o
drama humano que nos assola de forma aviltante,
mas certamente nao é capaz de atos praticos para
proteger os que precisam ser protegidos. E preciso
que as autoridades compreendam os riscos e se
antecipem as ameagas que tém ceifado vidas
desde que o Brasil é Brasil.

Se a literatura pode suscitar a empatia dos
que leem, escrever sobre a realidade, sobre os que
tém suas vidas ameagadas, pode nos convocar a
responsabilidade pelos que continuam marcados
para morrer?

Escrevo para tornar a vida dessa lideranca
responsabilidade de todos nds que nos
importamos com o outro e defendemos um pais
mais justo para todos.

Adaptada de:
https://www1.folha.uol.com.br/colunas/itam
ar-vieira-junior/2024/02/escrever-para-
que.shtml

Questio 21

De acordo com sua organizagédo discursiva, €

possivel afirmar que o texto:

A ( ) narra assuntos cotidianos, apresentando
posicionamentos contrarios a injusticas
sociais

B( ) expbe a subalternidade dos quilombolas,
buscando vulnerabiliza-los por meio da
literatura

C( ) defende tragcos coloniais da histéria
brasileira, explicitando a fungéo social da
literatura

D( ) orienta a luta fundiaria do povo negro,
ratificando as praticas coloniais do periodo
de escravidao

Questio 22

Conforme a leitura global do texto, os que sempre

tiveram voz (2° paragrafo) refere-se:

A( ) alideranga do quilombo de Iuna

B( ) aos que ndo creem na fungéo social da
ficcdo

C( ) aos quilombolas que sofrem no pods-
Abolicao

D( ) apersonagem Bibiana

Questio 23

A literatura se alimenta da capacidade de
observarmos o mundo & nossa Vvolta, de
evocarmos a memoaria e de, também, imaginarmos
vidas e histérias. (6° paragrafo).

No periodo destacado, os recursos linguisticos
utilizados para estruturar o ponto de vista do
narrador estdo evidenciados no par:

A( ) pleonasmo e elipse

B ( ) ironia e eufemismo

C( ) metonimia e hipérbole

D ( ) personificagdo e gradacéo

Questao 24

No trecho Gracas a sua delicada paciéncia e
capacidade de ensinar e envolver seus aprendizes
(7° paragrafo), o pronome “sua” faz referéncia a:
A( ) literatura

B( ) lideranca

C( ) membria

D( ) diversidade

Questao 25

A literatura registrou nas paginas do livro o drama
humano que nos assola de forma aviltante (10°
paragrafo)

O vocabulo “que”, em destaque no trecho acima,

exerce a mesma fungdo em:

A( ) “compreendo que esse talvez seja um dos
sentidos mais proeminentes da ficcdo.” (1°
paragrafo)

B( ) “éprovavel gue, em um mundo onde vige
o altericidio, a incapacidade de coexistir
com o diferente, a literatura nos devolva
algo importante”. (2° paragrafo)

C( ) “Uma mensagem 9gue me comoveu,
porque neste pais a vida dos que foram
historicamente subalternizados
permanece em risco” (3° paragrafo)

D( ) “ela me relatava que a casa onde vive
tinha sido incendiada.” (5° paragrafo)



Questio 26

Para os que vivem na comunidade quilombola, o
incéndio criminoso ftransmite uma mensagem
importante: a vida dos que defendem justica social
para os vulneraveis da histéria continua em risco.
(5° paragrafo)

No trecho destacado, os dois-pontos foram
utilizados para:

A ( ) especificar a mensagem

B( ) retificar a mensagem

C( ) defender a mensagem

D ( ) generalizar a mensagem

Questio 27

No 8° paragrafo, a relacdo entre o fato de a
lideranga quilombola ter sido uma inspiragéo
literaria e de se encontrar em risco expde uma:
A( ) adigao

B( ) contradigdo

C( ) causalidade

D( ) exemplificacao

Questio 28

A partir da analise do texto, a expressao desde que
o Brasil é Brasil estabelece uma circunstancia de:
A( ) inclusdo

B( ) lugar
C( ) modo
D( ) tempo
Questao 29

Na expressdo E preciso que (10° paragrafo), o
narrador evidencia um sentimento de:
A( ) ceticismo
) suposicao
C( ) urgéncia
) compromisso

Questao 30

A pergunta do titulo do texto evoca:
A( ) uma reflexdo acerca da finalidade da

escrita

B( ) um histérico das varias lutas urbanas do
Brasil

C( ) uma necessidade de validagao de grupos
abastados

D( ) um anacronismo diante dos eventos
historicos explicitados

LEGISLAGAO EDUCACIONAL E SUAS ATUALIZAGOES E CONHECIMENTOS GERAIS DO MUNICIPIO

Questao 31

Segundo as Diretrizes Curriculares Nacionais para
o Ensino Fundamental de 9 (nove) anos, a
educacdo de qualidade, como um direito
fundamental, é, antes de tudo, relevante,

pertinente e equitativa. A luz desse documento, a

equidade tem como  objetivo  garantir

desenvolvimento e aprendizagens equiparaveis,

assegurando a todos a igualdade de direito a

educacdo. Além disso, o documento acrescenta

que a equidade supde:

A( ) tratar de forma diferenciada o que se
apresenta como desigual no ponto de
partida

B( ) tratar de forma igualitdria o que se
apresenta como desigual no ponto de
partida

C( ) tratar de forma diferenciada o que se
apresenta como igual no ponto de partida

D( ) tratar de forma igualitdria o que se
apresenta como igual no ponto de partida

Questao 32

Em conformidade com as Diretrizes Curriculares

Nacionais para a Educacédo das Relagdes Etnico-

Raciais e para o Ensino de Histéria e Cultura Afro-

Brasileira e Africana, o ensino sistematico de

Histéria e Cultura Afro-Brasileira e Africana na

educagcdo basica, nos termos da Lei n°

10.639/2003, refere-se, em especial, aos

componentes curriculares de:

A( ) Lingua Portuguesa, Literatura e Historia
do Brasil

B( ) Educagdo Artistica, Ensino Religioso e
Literatura

C( ) Educacao Artistica, Literatura e Histéria do
Brasil

D ( ) Lingua Portuguesa, Literatura e Educagao
Artistica



Questao 33

De acordo com o art. 4° da Lei de Diretrizes e

Bases da Educagao Nacional, o dever do Estado

com educacdo escolar publica sera efetivado

mediante a garantia de educagdo basica

obrigatéria e gratuita dos 4 aos 17 anos de idade,

organizada da seguinte forma:

A ( ) creche, pré-escola e ensino fundamental

B( ) pré-escola, ensino fundamental e ensino
médio

C( ) pré-escola, ensino fundamental e
educacgao especial

D ( ) creche, pré-escola, ensino fundamental e
ensino médio

Questao 34

Segundo o art. 60 do Estatuto da Crianga e do
Adolescente, €& proibido qualquer trabalho a
menores de 14 anos:

A ( ) em qualquer situagao

B( ) salvo na condi¢do de aprendiz

C( ) salvo nos finais de semana e feriados

D ( ) anao ser que haja autorizagao dos pais

Questao 35

De acordo com a Base Nacional Comum

Curricular, o ensino fundamental é organizado em

cinco areas do conhecimento, que sao:

A( ) Linguagens, Matematica, Ciéncias da
Natureza, Ciéncias Humanas e Arte

B ( ) Linguagens, Ciéncias Exatas, Ciéncias da
Natureza, Ciéncias Humanas e Arte

C( ) Linguagens, Ciéncias Exatas, Ciéncias da
Natureza, Ciéncias Humanas e Ensino
Religioso

D( ) Linguagens, Matematica, Ciéncias da
Natureza, Ciéncias Humanas e Ensino
Religioso

Questao 36

O inicio da ocupagéo da regido onde se situa hoje
0 Municipio de Cachoeiras de Macacu ocorreu na
segunda parte do século:

A( ) XV
B( ) XVI
C( ) XV

D( ) XV

Questio 37

A Estrada de Ferro que ligou Porto das Caixas a
raiz da serra de Nova Friburgo e se estendeu
posteriormente para outras localidades foi
construida mediante autorizagdo a Antonio
Clemente Pinto, conhecido pelo titulo de:

A( ) Visconde de Itaborai

B( ) Bardo de Cantagalo

C( ) Visconde de Macuco

D ( ) Barao de Nova Friburgo

Questao 38

A Lei Complementar municipal n°® 039 de 2015
definiu o seguinte quantitativo de distritos para
Cachoeiras de Macacu:

A(C ) 1

Questao 39

Os nucleos estabelecidos no processo de
imigragao japonesa para o vale do Rio Macacu, em
meados do século passado, foram:

A( ) Funchal — Papucaia

B( ) Altoda Serra-Farad

C( ) Japuiba - Boca do Mato

D( ) Subaio- Fazenda da Boa Morte

Questio 40

O Memorial dos Escravos, que faz parte do
patriménio histérico de Cachoeiras de Macacu,
esta localizado no seguinte espacgo:

A( ) Igreja dalmaculada Conceigcao

B( ) Igreja Sagrado Coragao de Jesus

C( ) Centro Cultural Casarao de Japuiba

D( ) Grupo de Unido e Consciéncia Negra



QUESTAO DA PROVA DISSERTATIVA

PROPOSTA DE REDAGAO

A Base Nacional Comum Curricular apresenta dez competéncias gerais da educagdo basica.
Segundo o préprio documento, essas competéncias devem estar inter-relacionadas e, a partir dai, devem
proporcionar uma articulagao entre a construgdo do conhecimento, o desenvolvimento de habilidades e a
formacgao de atitudes e valores, nos termos da Lei de Diretrizes e Bases da Educacgéo Nacional. Uma dessas
competéncias é a seguinte:

Argumentar com base em fatos, dados e informagbes confiaveis, para formular, negociar e defender ideias,
pontos de vista e decisbes comuns que respeitem e promovam o0s direitos humanos, a consciéncia
socioambiental e o consumo responsavel em ambito local, regional e global, com posicionamento ético em
relagdo ao cuidado de si mesmo, dos outros e do planeta.

Argumentar € uma competéncia fundamental e deve atravessar todas as areas do conhecimento, pois
permite o exercicio da cidadania, o desenvolvimento do pensamento critico e a construgdo de novos
conhecimentos. Considerando essas informag¢des e com base em sua experiéncia, disserte sobre o seguinte
tema:

COMO DESENVOLVER A CAPACIDADE DE ARGUMENTAR NA ESCOLA?

e O seu texto devera ter entre 25 e 30 linhas, ser redigido com letra legivel. Além disso, devera ser
inédito e autoral, sem copia de qualquer trecho desta prova.

e A redacgdo sera avaliada em termos de conteudo, estrutura, expressdo e dominio da modalidade
escrita formal da lingua portuguesa, em conformidade com o edital.

RASCUNHO DE PREENCHIMENTO FACULTATIVO. CASO UTILIZE ESSE ESPAGO, NAO SE ESQUEGA
DE PASSAR SUA RESPOSTA PARA O VERSO DO CARTAO-RESPOSTA.




